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Dear Administrator,

Welcome to Chicken Soup for the Soul Hallway Heroes, a literacy-based anti-bullying program. We 
are excited that you have chosen to use this program in your school(s) or district to help the effort to 
prevent bullying in your school, build students’ characters, and teach them important life skills. This 
guide will enable you, as a school administrator, to support teachers in the delivery of modules and 
lessons and give you the necessary background to ensure that the important messages of Chicken 
Soup for the Soul Hallway Heroes are extended throughout your school(s) or district. 

For more than twenty years, educators have used the real-life stories from Chicken Soup for the Soul 
books in their classrooms to encourage reading and provide advice and support for students of all 
ages. Now the publisher of the bestselling books, Chicken Soup for the Soul, has joined forces with 
two of the nation’s most respected philanthropists, Dr. Milton and Laurie Boniuk (The Boniuk Foun-
dation), and a team of educational experts to bring a literacy-based anti-bullying and social-emotion-
al development curriculum to elementary schools. This program not only creates heroes in school 
hallways, but also in classrooms, on playgrounds, in homes, online, and in our communities. 

Chicken Soup for the Soul Hallway Heroes, grades 1-6, uses the book, Chicken Soup for the Soul: 
Be the Best You Can Be, to develop literacy skills and to encourage the goals of universal tolerance, 
acceptance, respect, kindness, and compassion through social-emotional learning (SEL). The curric-
ulum is largely focused on developing the skills and abilities necessary for these goals to become a 
natural part of everyday life and to address the growing issues of bullying behavior and cyberbully-
ing. The whole book, Chicken Soup for the Soul: Be the Best You Can Be, is provided courtesy of The 
Boniuk Foundation to allow for independent reading. 

Real-life stories, the core of Chicken Soup for the Soul Hallway Heroes, are ideal vehicles for students 
to practice their literacy skills while developing socially and emotionally. The stories in Chicken Soup 
for the Soul: Be the Best You Can Be were especially chosen from the tens of thousands of real-life 
stories in the Chicken Soup for the Soul library to teach students to understand themselves; explore 
and value multiple, diverse perspectives; improve relationships with others; and develop empathy 
and compassion toward self and others. Across the 12 lessons in each grade level, students identify 
challenges characters face and possible choices available to them to solve their problems, analyze 
the decisions characters make, and apply the lessons to their own lives. Additionally, the Student 
Journals provide many opportunities to explore the program’s concepts through writing prompts 
that incorporate reader response to the stories as well as personal reflections. More information 
about the research and best practices that informed the development of the program can be found 
in the program’s white paper, which can be viewed online at www.chickensoup.com/hallwayheroes.

By engaging in curriculum and active learning based on the real-life stories in the book, Chicken 
Soup for the Soul: Be the Best You Can Be, students develop skills such as self-awareness, self-man-
agement, social awareness, relationship skills, goal setting, and decision-making. As the grade levels 
advance, students become more adept at cooperating and working as a team, understanding their 
own feelings and the feelings of others, employing strategies to resolve personal problems, and sup-
porting their peers in challenges they may face. All of these lessons provide students with tools and 
experiences to prevent bullying and be more empathetic and compassionate people.

We are passionate about this program and the power of storytelling to improve young minds. We’re 
excited that you and your school(s) or district have chosen to use Chicken Soup for the Soul Hallway 
Heroes. Let’s work together to create heroes not only in our school hallways, but also in classrooms, 
on playgrounds, in homes, online, and in our communities. Thank you again for making the decision 
to help make all your students Hallway Heroes!

Sincerely,

Chicken Soup for the Soul and The Boniuk Foundation
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EXECUTIVE SUMMARY

THE ROLE OF ADMINISTRATORS

Administrators can make a meaningful impact on school- and community-wide bullying prevention 
because of their oversight of the academic and social well-being of students, their system-wide per-
spective of the school, and their collaborative approach to school and community issues. 

Reporting 

Administrators and support staff need to be continuously knowledgeable about all pertinent district, 
state and federal policies regarding bullying, abuse, and neglect as well as the laws and procedures 
that govern reporting. It is of critical importance to ensure teachers have received professional learn-
ing on bullying issues, child abuse, conflict resolution, confidentiality, and available resources. More 
information about reporting can be found on page 5 of the Implementation Guide.

Schoolwide and Classroom Support Strategies

Since much of the Chicken Soup for the Soul Hallway Heroes curriculum is centered on building 
social-emotional skills to prevent relationship conflicts such as bullying, it is important for leader-
ship to have a plan for dealing with these issues positively, equitably, and consistently. Students are 
encouraged to report their problems to trusted adults and if students are not supported with a safe 
and positive environment when they tell adults about bullying, the program will lose effectiveness. 
Additional ideas for creating a safe, positive environment can be found on page 6 of the Implementa-
tion Guide.

Sensitivity

The program encourages students to feel comfortable expressing their feelings and to develop a 
safe environment where all individuals are treated with respect. Some activities or student journal 
prompts may elicit responses from students that are personal in nature. Teachers should monitor 
students’ journal responses in a timely manner to ensure that students have not mentioned situa-
tions or experiences that may warrant investigation, reporting, and/or intervention. Please review 
page 7 of this guide for additional information about handling the sensitive topics discussed in the 
program. 

Addressing Cyberbullying

Cyberbullying is as damaging to the well-being of students as in-person bullying yet is underreport-
ed and difficult for adults to identify. This program equips students with the social-emotional skills 
needed to respond to bullying situations both in person and online. In Chicken Soup for the Soul 
Hallway Heroes, the topic of cyberbullying is addressed and students are asked to identify what 
cyberbullying is, where it can happen, and how it can be addressed.

Educator Portal

Administrators can visit our online portal at http://chickensoup.com/hallwayheroes to find resourc-
es, material, videos, news and updates to support instruction and schoolwide implementation. 

GOALS 

The overarching goal of Chicken Soup for the Soul Hallway Heroes is to provide students opportuni-
ties to develop and practice literacy skills while developing tolerance, respect, and compassion as an 
antidote to bullying through narrative and storytelling. 
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The program helps schools achieve the following goals: 

•   Reduce bullying behaviors by encouraging and empowering students to take charge of their 
own emotional well-being and seek positive outlets to express themselves. 

•   Enhance students’ social-emotional skills by practicing self-awareness, self-management, 
social awareness, relationship skills, and responsible decision-making. 

•   Improve students literacy in reading and comprehension of narrative text, speaking and listen-
ing, writing in response to literature, and writing across multiple genres.

•   Strengthen cross-curricular connections with ties to fine arts, social studies, and technology 
applications.

To review grade-level specific goals, go to page 17 of this guide.

IMPLEMENTATION

Chicken Soup for the Soul Hallway Heroes has a flexible, interdisciplinary design that lends itself to 
implementation during an uninterrupted literacy block, or integrated with social studies, health, and 
other content areas. Each grade level module includes 12 lessons designed for 30-50 minute time 
periods, allowing teachers to limit or extend the duration of the lessons as they see fit. 

Teacher Training

Prior to implementing the Chicken Soup for the Soul Hallway Heroes program, all teachers may go 
through the free orientation or paid training module available online at http://chickensoup.com/
hallwayheroes to gain the necessary background for teaching the program. More details about the 
training resources available to teachers through this program can be found on page 14 of this guide.

Parent Involvement

Programs that are most successful in reducing bullying behavior at school have a strong parent 
component. Materials online at http://chickensoup.com/hallwayheroes will help you, teachers, or 
counselors host parent meetings or workshops. To read more about parent involvement, go to page 
15 of this guide. 

Resources for Implementation

Modules have been designed to use materials already in most classrooms, and with resources 
available in most schools. You do not need to hire or reassign personnel to implement this program. 
More information about the resources needed to implement this program can be found on page 15 
of this guide. 

MODULE DESIGN
A fundamental belief of this curriculum is that social-emotional and anti-bullying skills can be 
learned through literacy development and storytelling. Stories, as discussed earlier, are a powerful 
medium for changing perceptions, behaviors, and attitudes. Furthermore, peer-authored stories 
about overcoming challenges help readers draw inspiration and make positive changes in their own 
lives. Chicken Soup for the Soul continuously receives first person life-changing accounts about kids 
who stood up for themselves or a friend, kids who didn’t commit suicide, kids who got through a 
rough time because of a powerful story. Every student, when given the opportunity, encouragement, 
resources, and guidance, can acquire the skills and adopt the attitudes necessary to create positive 
self-concepts and interpersonal relationships. 
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The 7E Model Approach to Lessons

Chicken Soup for the Soul Hallway Heroes was developed using a highly successfully 7E model to en-
sure that students draw from prior experience and give ample opportunities for students to practice 
the transfer of knowledge and apply their learning to real-world scenarios. The 7E model uses the 
following instructional elements: elicit, engage, explore, explain, elaborate, evaluate, and extend.  To 
learn more about the 7E model, go to page 18 of this guide.

Literacy Skills

By reading, analyzing, discussing, and responding to the real-life stories in Chicken Soup for the Soul: 
Be the Best You Can Be, students practice their literacy skills while learning social-emotional skills 
that bring positive outcomes at school and in their relationships. Students apply the lessons in their 
lives, develop appreciation for diverse perspectives and backgrounds, and develop empathy and 
compassion toward others.

Journals 

The Student Journal provides an opportunity for students to reflect on the Chicken Soup for the Soul: 
Be the Best You Can Be stories and lesson activities, as well as a way for teachers to track student 
progress. The Student Journal also provides a place for students to write responses and reflections 
to prompts and questions, as well as open-ended writing. You should ensure that teachers review 
Student Journal responses regularly to identify instances of bullying or abuse that may be occurring 
at home or at school. More information about the Student Journals can be found on page 20 of this 
guide. 

Hallway Heroes Classroom Respect and Personal Pledges 

Students who commit to a goal or behavior in writing and sign a pledge have a much higher rate of 
following through on their commitment. At the end of Lesson 1 in each module, students create and 
sign a Hallway Heroes Classroom Respect Pledge that they will follow in order to create a positive 
classroom and school climate where bullying will be less likely to occur and respectful interactions 
more likely to occur. At the end of lesson 12, students create and sign a Hallway Heroes Personal 
Pledge to commit to applying the lessons learned and the skills and strategies gleaned from the sto-
ries to their relationships with family and friends, the school, and the community.  

Write Your Own Hallway Heroes Story

At the end of each module, students begin to develop a personal narrative about a challenge faced 
in their lives and how they overcame it. Students are encouraged to develop this narrative fully into 
their own Chicken Soup for the Soul Hallway Heroes story. 

ASSESSMENT AND ACCOUNTABILITY 

The Chicken Soup for the Soup Hallway Heroes program has a substantial emphasis on social-emo-
tional skills, which are often difficult to quantify or measure. To learn more about assessment and 
accountibility, go to page 25 of this guide.

Pre- and Post-Assessments

Each module comes with a pre- and post-assessment. The pre- and post-assessment contains some 
common, overarching questions for the purpose of establishing baseline information and an indica-
tion of summative progress.

Walkthrough Guide 

A classroom walkthrough guide for administrators is provided not only to provide feedback to teach-
ers, but also to experience the character-building activities alongside students. The full walkthrough 
guide is on page 25 of this guide. 
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A. HOW TO USE THIS GUIDE
This guide is a resource, evaluation, and support document for Chicken Soup for the Soul Hallway 
Heroes to help school administrators support their teachers in their delivery of the program, help 
students as they learn to apply the new skills the program teaches, and be a resource for parents 
as they encourage their children to apply new learning. Administrators, counselors, central office 
personnel, district-level administrators, instructional coaches, and others serving in support roles to 
teachers will find this guide useful.

B. THE ROLE OF ADMINISTRATORS
Administrators, and others in teacher support roles, are uniquely positioned to lead school- and 
community-wide bullying prevention efforts because of their responsibility for the academic and 
social well-being of students, their experience dealing with issues of bullying and other behavioral 
issues in schools, their system-wide perspective of the school and its interrelated parts, and their 
collaborative approach to school and community issues. The real-life stories in Chicken Soup for the 
Soul: Be the Best You Can Be and the related curriculum can be vital tools in helping administrators in 
those roles.  

1. REPORTING
Before getting started, you should be aware that the real-life stories can evoke strong feelings and 
impart powerful messages. Students are expected to participate in a variety of collaborative discus-
sions about potentially sensitive topics. It is important, therefore, that you and others in teacher sup-
port roles at both the school and district levels are knowledgeable about all pertinent district, state, 
and federal policies regarding bullying, abuse, and neglect and that all staff members are fully aware 
of laws and procedures that govern the ways in which bullying, abuse, and neglect are reported and 
handled. 

You have a critical role in ensuring that teachers are trained to recognize signs of bullying, abuse, 
and neglect and to respond immediately using the proper channels and resources. Though it is 
not the purpose of this program to provide the training and resources necessary to respond to the 
many ways these issues manifest themselves, all educators and individuals who work directly with 
students are required by law to respond immediately and expediently to issues of student abuse, 
violence, threats, and neglect. When it comes to protecting the welfare of students, it is suggested 
to err on the side of caution. If a student expresses an idea or shares the details of a situation that 
could be considered harmful, dangerous, or abusive, the proper authorities 
should be notified immediately. 

In addition to legal requirements, teachers who are on the front lines may 
have to address some sensitive and difficult issues, and some may not feel 
equipped to have these sensitive conversations or know the next steps to re-
solve situations that are unfamiliar and uncomfortable. In order to minimize 
these challenges for teachers, you can help by making sure that teachers have 
received professional training on bullying issues, child abuse, conflict reso-
lution, confidentiality, and available resources. Teachers who are confident, 
supported, and prepared to deal with difficult situations should they arise are 
best positioned to facilitate the program’s goals. Additionally, it is best if all 
staff members are made aware of available resources (e.g., suicide preven-
tion, counseling and social services within the district and through external 
agencies, child abuse hotlines). Please note that this professional learning is 
not a precondition of teaching Chicken Soup for the Soul Hallway Heroes.

THE ROLE OF ADMINISTRATORS

Help by making sure 
that teachers have 
received professional 
training on bullying 
issues, child abuse,  
conflict resolution, 
confidentiality, and 
available resources. 
Teachers who are 
confident, supported, 
and prepared to deal 
with difficult situations 
should they arise are 
best positioned to 
facilitate the program’s 
goals.
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2. SCHOOLWIDE AND CLASSROOM SUPPORT STRATEGIES 
As a school administrator, you play an integral role in the establishment of the school culture, which 
can serve to positively or negatively influence the behaviors of both students and staff and the way 
in which obstacles or challenges are handled. Upon adoption of this program, you may want to re-
view your school policies on bullying. The most effective policies articulate a clear, common under-
standing of the types of behaviors that constitute bullying and how those behaviors 
will be addressed consistently and fairly. If you do not have a school plan, you may wish 
to consult district leaders about district policies regarding bullying and discipline. In 
addition to being incorporated into school plans, policies can be explicitly conveyed to 
all stakeholders to ensure that they have a clear understanding of what qualifies as bul-
lying behavior and the appropriate strategies for dealing with bullying situations that 
might arise. This is an important foundation toward the effort of creating a thoughtful, 
effective approach to dealing with bullying and a safe school culture. 

Since much of the curriculum is centered on building social-emotional skills to prevent 
relationship conflicts such as bullying, it is especially helpful for you to have a plan 
for dealing with these issues positively, equitably, and consistently. This plan should 
consider that students who exhibit bullying behaviors often experience bullying behav-
iors themselves or are influenced by other difficult situations in their lives. Attending to 
these matters and avoiding labeling students as bullies or victims acknowledge that the 
roles students play in these infractions are not always black and white. 

In the course of the curriculum, as students are encouraged to report these 
problems to adults, it may seem as if there is a rise in instances of bullying 
situations. How adults respond to these reports will show students whether or 
not adults really want to solve the problems that already exist in their school. If 
students are not supported when they courageously tell adults about bullying, 
the messages they are receiving in their classrooms can be lost. 

In addition to having policies and procedures in place and providing appropri-
ate training for teachers, you can support educators as they implement Chicken 
Soup for the Soul Hallway Heroes through systemic, schoolwide support. As 
each class creates and signs their Hallway Heroes Classroom Respect Pledges, 

you can support this culture of respect by leading the creation of a Hallway Heroes School Respect 
Pledge. You may also wish to implement some of the following ideas for creating a safe, positive 
environment:

• Clearly define behaviors that constitute bullying

• Administer an anonymous student survey about bullying situations students have experienced  
at school

• Assemble a group to lead bullying prevention that includes a variety of adult representatives 
from the school community

• Elicit feedback from students and teachers about how bullying is being handled

• Participate in and/or lead classroom Hallway Heroes activities with students

• Encourage students to report bullying to adults and provide a variety of ways to do so that in-
clude anonymity and protection for students who choose to report

• Ensure all adults are on board with how to respond appropriately and consistently when stu-
dents report bullying

• Train adults on how to intervene when bullying occurs

• Be consistent and purposeful with how bullying situations are handled

• Involve parents in the process

• Consistently discourage bullying behaviors and support positive behaviors throughout the  
school year

You play an integral 
role in the establish-
ment of the school 
culture, which can 
serve to positively or 
negatively influence 
the behaviors of both 
students and staff and 
the way in which  
obstacles or challenges 
are handled. 

 If students are not 
supported when 
they courageously 
tell adults about 
bullying, the mes-
sages they are 
receiving in their 
classrooms can  
be lost. 
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C. SENSITIVITY
The primary goals of Chicken Soup for the Soul Hallway Heroes are to practice literacy skills while de-
veloping interpersonal skills and strategies to promote tolerance, compassion, empathy, and accep-
tance and to decrease incidences of bullying behavior. As such, topics like bullying, harassment, and 
intimidation are prevalent in each lesson. A secondary goal of the curriculum is the establishment of 
a safe place (i.e., the classroom or school) where students feel comfortable expressing their feelings 
and where all individuals are treated with respect. In a safe place, students may feel free to share 
personal information about issues that affect them both positively and negatively.

Some of the student journal prompts may elicit responses from students that are personal in nature. 
Teachers should take care when presenting these prompts to the class by reviewing them ahead of 
time to make appropriate modifications for students to whom a sensitive topic may apply (e.g., a 
death in the family, a disability, homelessness, financial hardship). These prompts have been flagged 
with a        (red flag) in the teacher lesson plan. Given the personal nature of the journal prompts, 
it is very important that teachers monitor students’ journal responses in a timely manner to ensure 
that students have not mentioned situations or experiences that may warrant investigation, report-
ing, and/or intervention.

Similarly, some of the stories may contain sensitive topics that may directly affect students for any 
number of reasons, such as direct personal experiences. In order to make teachers aware of a poten-
tial need for sensitivity, some topics are identified in the Additional Teacher Preparation and Notes 
column of the lesson plan. For example, a story containing subject matter related to death may have 
a notation such as the following (symbol is a yellow flag):

Sensitivity Alert: This story includes the death of a young girl. Some students may be  
sensitive to this topic based on personal experiences.

Given the transformative power of reading and writing stories, these topics are not avoided; howev-
er, they are treated carefully. To the extent possible, anticipated reactions should be considered. It is 
best to utilize available resources within the district, school, and community, as well as advice from 
professionals, to provide additional guidance to educators on how best to deal with sensitive topics. 

The creation of a safe school environment leads to numerous benefits, including improved student 
academic achievement. The Chicken Soup for the Soul Hallway Heroes curriculum is designed to help 
students feel a sense of empowerment that comes from building a repertoire of interpersonal skills 
and anti-bullying strategies, having opportunities to reflect on characters’ experiences and future 
applications of lessons learned, and being part of a safe environment that enables students to freely 
take risks. Teachers should feel confident about the lesson material, but should also be prepared to 
deal with sensitive topics and the possibility of students sharing confidential information as those 
situations arise.

D.  ADDRESSING CYBERBULLING
We live in a time in which technology is changing at a rapid pace, making it difficult for adults to 
maintain awareness of how children are interacting in the seemingly invisible world of social me-
dia. A feature of digital communication, known as the disinhibition effect, makes it easier for users 
to ignore the societal expectations of respect that they may typically follow in 
face-to-face communication. It is important for school leaders to maintain as 
much awareness of this online behavior as possible and respond appropriately to 
bullying situations that occur on the Internet and that may affect their students. 
Cyberbullying can be included in school policies and plans, including the definition 
of cyberbullying, examples of cyberbullying, and appropriate responses to cyber-
bullying situations. 

We live in a time in 
which technology is 
changing at a rapid 
pace, making it difficult 
for adults to maintain 
awareness of how chil-
dren are interacting in 
the seemingly invisible 
world of social media. 
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Open communication can facilitate students’ likelihood to report the 
nature of their online interactions to adults. Parents can also be included 
in this conversation and made aware of the fact that their children may be 
participating in these activities without their knowledge. Students are the 
experts when it comes to their online activities, and they are often eager 
to share what they know if lines of communication are kept open and safe. 

Educators should be helped to understand that cyberbullying has become 
part of many students’ daily lives and needs to be addressed in school. 

The Cyberbullying Research Center reports that nearly 25 percent of students surveyed over eight 
studies have said they have been cyberbullied in their lives, and 9 percent indicated they were cyber-
bullied in the previous 30 days1. In many studies, cyberbullying has been linked to low self-esteem, 
suicidal thoughts, anger, frustration, and other emotional or psychological problems2. Chicken Soup 
for the Soul Hallway Heroes equips students with the social-emotional skills needed to respond to 
these situations both in person and online.

E.  EDUCATOR PORTAL

Please visit our online Educator Portal at chickensoup.com/hallwayheroes to find resources,  
material, videos, news and updates to support instruction and schoolwide implementation. 

In the portal, you can engage in the following activities:

• Order class and school sets of materials

• Download sample lessons for grades 1-6

• Read a white paper that outlines the research basis of the program

• View a program orientation video

• Download electronic versions of the handouts and scope and sequence documents

• Download electronic versions of the state standard alignments

•  Submit student Hallway Hero stories and videos for a chance to be showcased on TV  
and social media

1  Cyberbullying.org, 2015
2  Brighi et al., 2012; Hinduja & Patchin, 2010; Kowalski & Limber, 2013; Patchin & Hinduja, 2010; Wang, Nansel, & Iannotti, 2011

Open communication 
can facilitate students’ 
likelihood to report the 
nature of their online 
interactions to adults
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The overarching goal of Chicken Soup for the Soul Hallway Heroes is to provide students opportuni-
ties to develop and practice literacy skills while developing tolerance, respect, and compassion as an 
antidote to bullying through narratives and storytelling. 

Through deep integration of the literacy skills, cross-curricular connections, 
and the skills and behavior of social-emotional learning (SEL), students learn 
to address bullying by making good decisions, treating others with respect 
and compassion, and creating socially aware and compassionate  
communities. 

A.  REDUCE BULLYING BEHAVIORS
Over the years, the real-life stories from Chicken Soup for the Soul have 
helped countless children and adults deal with issues of bullying and over-
come troubles in their lives. One school counselor shared his appreciation 
for the Chicken Soup for the Soul series, saying it “has allowed me to reach 
students who might have been nearly impossible to reach previously, open-
ing up their hearts to healing conversation and positive interaction.” Student 
readers connect to the problems, characters, and situations in the stories 
and draw inspiration and ideas from the success others have had overcom-
ing similar obstacles. 

Unfortunately, bullying is still a very large problem in our society. Accord-
ing to the National Education Association, nearly one in three students 
reports being bullied during the school year3. Twenty-four percent of ele-
mentary and secondary schools report daily or weekly incidents of bully-
ing. Of students who are bullied, 34 percent experience bullying behaviors 
once a month or more, and six percent of them are bullied every day4. 
Nearly seven percent of students 12-18 report being victims of online 
bullying5.

These numbers are low. Sixty-four percent of children who were bullied did not report bullying inci-
dents6. Adults are often unaware of, or fail to respond to, bullying. As a result, children underreport 
bullying. 

Bullying definitions can vary, but bullying is commonly defined as unwanted, aggressive behavior 
that involves power imbalances, both perceived and real. Actions include students who use their 
physical strength, words written on posters in the hallway or in public places, and online social 
outlets to embarrass or bring harm onto others; these actions are often repeated, resulting in long-
term distress for the victim. Bullying prevents students from achieving academic success in school by 
affecting their physical and mental well-being.  

In partnership with teachers who focus on SEL, you can build classroom and academic environments 
where bullying behaviors are not tolerated. In fact, school-based bullying prevention  
programs decrease bullying by up to 25 percent7.

Chicken Soup for the Soul Hallway Heroes uses a literacy-based approach to teach students to  
effectively use the knowledge, perspectives, and skills gained from real-life stories to understand and 
manage their emotions, to establish and maintain positive relationships, and to make responsible 
decisions. By encouraging and empowering students to take charge of their own emotional well- 
being and seek positive outlets to express themselves, schools can achieve a demonstrable impact on 
bullying prevention and improved school climate while helping all students become better citizens. 

3  National Center for Education Statistics, 2015
4  Dinkes, R., et al., 2009 
5  National Center for Education Statistics, 2015 
6  Pressley, 2007
7  McCallion and Feder, 2013
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National Education 
Association, nearly one 
in three students reports 
being bullied during the 
school year3.
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B.  ENHANCE SOCIAL AND EMOTIONAL LEARNING
Just like any other skill, students must experience and work on SEL daily and 
in different contexts, to stretch their social-emotional muscles. When stu-
dents have opportunities early in life to make real-life, real-time decisions 
in supported contexts, they learn the skills to make better decisions in more 
complex social situations. 

Current research suggests that school-based bullying pre-
vention programs can be effective by focusing on the social 
and emotional climate of the school, as well as the social 
and emotional skills of each member of the school. To  
address bullying problems successfully, schools need a 
culture of respect that is reinforced by school policies and 
classroom rules and modeled by teachers, administrators, 
and parents.

Chicken Soup for the Soul Hallway Heroes has been de-
veloped using the Collaborative for Academic, Social, and 
Emotional Learning (CASEL) Core Competencies. Through the lessons and 
modules of the curriculum, students practice five interrelated sets of cogni-
tive, affective, and behavioral competencies:

•   Self-Awareness: Students accurately assess their feelings, interests, values, strengths, and 
abilities to build and maintain a well-grounded sense of self-confidence. Students who have 
difficulty managing their emotions are more likely to bully others and strike out aggressively. 
Also, students who report high levels of sadness and emotional instability are more likely to be 
bullied and are vulnerable to further victimization.

•  Self-Management: Students regulate their emotions to handle stress, control impulses, and 
persevere in overcoming obstacles; set personal and academic goals and then monitor prog-
ress toward achieving them; and express emotions constructively. Students who can effectively 
manage their emotions are less likely to bully others or be bullied. Emotional outbursts and 
provocation increase the likelihood of bullying or falling victim to bullying behaviors. 

•  Social Awareness: Students empathize with others; recognize and appreciate individual and 
group differences; identify and follow societal standards of conduct; and recognize and use 
family, school, and community resources. Students who act as passive bystanders to bullying 
report a lack of empathy toward the victims of bullying. Students who are active bystanders 
to bullying attribute their intervention to feelings of empathy toward the victim and general 
concern for their well-being. Because of the anonymous nature of cyberbullying, without social 
awareness, students may not consider the effects of their actions on victims. 

•  Relationship Skills: Students establish and maintain healthy and rewarding relationships based 
on cooperation; resist inappropriate social pressure; prevent, manage, and resolve interper-
sonal conflict; and seek help when needed. Students who can create and sustain friendships 
and resist peer pressure are more likely to actively defend victims, resist direct participation in 
bullying, discourage bullying behavior, and seek assistance when needed.

•  Responsible Decision Making: Students use problem-solving skills to make decisions based on 
consideration of ethical standards, safety concerns, appropriate standards of conduct, respect 
for others, and likely consequences of various actions; apply decision-making skills to academic 
and social situations; and contribute to the well-being of the school and community. Students 
who think through the consequences of their actions are less likely to act or react aggressively 
by engaging in bullying or cyberbullying behavior. 

Just like any other skill, 
students must experi-
ence and work on SEL 
daily and in different 
contexts, to stretch 
their social-emotional 
muscles. When stu-
dents have opportu-
nities early in life to 
make real-life, real-time 
decisions in supported 
contexts, they learn the 
skills to make better  
decisions in more com-
plex social situations.  

To address bullying 
problems successfully, 
schools need a culture 
of respect that is  
reinforced by school 
policies and classroom 
rules and modeled by 
teachers, administra-
tors, and parents.
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Image and content used with permission from CASEL: http://www.casel.org/social-and-emotional-learning/core-competencies/

In many states, these sets of cognitive, affective, and behavioral competencies are linked to stan-
dards found in Health Education and Physical Education.

C.  IMPROVE LITERACY
By aligning all modules and lessons with English language arts and literacy  
standards, Chicken Soup for the Soul Hallway Heroes strongly supports student 
literacy development in reading and comprehension of narrative text, speak-
ing and listening, writing in response to literature, and writing across multiple 
genres. Examples of state standards are provided for each lesson and grade level 
online at chickensoup.com/hallwayheroes; however the robustness of the les-
sons allows opportunities for teachers to relate many standards to the program. 

Literacy instruction does not occur in isolation. Students and teachers learn 
together in communities8. To be successful in the 21st century, students need to 
gain meaningful conceptual understanding of texts9. They construct their own 
understandings of texts they read, rather than simply recall facts. Comprehen-
sive literacy instruction supports the personal, intellectual, and social elements 
of literacy10. Students apply information to critical, real-world issues. Ultimately, 
teachers aim to engage students in genuine literacy activities11. 

Furthermore, literacy-based curricula have been found to reduce bullying and further serve to sup-
port components of SEL. Narratives and storytelling are powerful tools because they give students 

8   Pressley, 2007
9  Gambrell et al., 201
10 Gambrell et al., 2011
11 Duffy, 2003
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opportunities to become aware of personal qualities and traits and help them develop perspec-
tive-taking skills. By identifying with characters’ thoughts, goals, emotions, and behaviors, students 
are able to view situations from someone else’s point of view and reflect on what their own attitudes 

and actions in similar contexts might be.

Stories are ideal mediums to teach complex concepts, such as empathy, 
compassion, and tolerance. Because these traits are important in bullying 
prevention, narratives and storytelling are valuable tools to reduce bullying 
and improve school culture. 

While students should practice social-emotional skills in a real-life environ-
ment like school, there is merit in practicing these skills through literacy- 
based curriculums. Research has shown that emotions and beliefs found in 

stories are an effective way to influence a reader’s emotions and beliefs in real life12. 

Chicken Soup for the Soul Hallway Heroes is fully aligned with each state’s literacy standards and ob-
jectives to which students are accountable, rather than imposing a new set of skills layered on top of 
the other content areas, standards, and skills. By using this approach, students will practice literacy 
skills in new ways and increase their ability to transfer those skills to new domains.

Through the modules and lessons of the curriculum, students practice the following literacy skills:

•  Reading and Comprehension of Narrative Text: Students analyze real-life stories to make in-
ferences and draw conclusions about settings, characters, and events to support their under-
standing. Students identify the skills and traits of the characters to address bullying and how 
their actions affect the outcome of the story. 

•  Response to Literature: Students analyze real-life stories by making connections to determine 
how ideas from the text relate to their own experiences (text-to-self), to other texts they have 
read (text-to-text), and to past or current events in the world (text-to-world). Students also ap-
ply writing skills to record these connections in response to text. Students read real-life stories 
about children who bully or are bullied, and respond with how they might apply the lesson or 
strategy from the stories in their own lives. 

•  Writing Narrative Texts: Students compose narrative texts with key story elements (characters, 
setting, and plot, including a conflict and a resolution). Texts have a logical sequence of clearly 
developed events, a reasonable progression of ideas, well-developed organization, effective 
word choice, individual voice, and appropriate use of language conventions.

•  Writing Persuasive Texts: Students write persuasive texts to influence the attitudes or actions 
of their peers and the community on addressing bullying, respect, compassion, and tolerance. 

•  Writing, Inquiry, and Research: Students use writing as a tool for learning by generating 
research questions about how to improve their community, identifying and refining topics, 
gathering information from relevant sources, and compiling and disseminating information 
from written reports or graphic representations. 

•  Speaking and Listening: Students listen actively and communicate effectively to advance their 
understanding of the issues surrounding bullying. Students gather information, provide enter-
tainment, persuade, and exchange information and ideas. Students develop and apply effective 
communication skills through speaking and active listening in formal presentations and infor-
mal collaborative group discussions about the skills and strategies to address bullying.

12 Kreuter et al., 2007; Moyer-Guse, 2008; Gilbert, 1991; Green, 2006; Cohen, 2001

Stories are ideal medi-
ums to teach complex 
concepts, such as  
empathy, compassion, 
and tolerance. 
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D.  MAKE CROSS-CURRICULAR CONNECTIONS
The curriculum also relates to other subject areas such as fine arts, social studies, and technology  
applications. With the fine arts standards, students begin to build and experience the safe and 
supported community that is at the core of SEL. Students are asked to communicate through music, 
visual arts, theatre, dance, and storytelling to build positive self-concepts and interpersonal relation-
ships. They begin to use their memories, surroundings, and life experiences to fuel artistic expres-
sion. They build an appreciation for artistic expression in their community as well as in other cultures 
and traditions. 

With the social studies standards, students are asked to appreciate similarities and differences 
among people, analyze the issues surrounding bullying behaviors, and use problem-solving skills 
individually and collaboratively to address bullying behaviors. In the first through third grades, stu-
dents describe and explain the importance of traditions, customs, beliefs, and languages of families 
and communities as well as identify a problem, choose the best solution, and evaluate progress. In 
grades four through six, students summarize and appreciate the contributions of diverse groups of 
people. Students begin to notice differences among various groups and cultures and celebrate that 
diversity instead of being fearful of differences—a reaction that can result in bullying behaviors.

Through the technology application standards, students explore the human, cultural, and societal 
issues of using technology in legal, ethical, and responsible ways. They learn how to use technology 
respectfully for collaboration, learning, and productivity while demonstrating personal responsibility 
for lifelong learning as well as becoming digital leaders and citizens. Examples of cyberbullying situa-
tions are included in grade-level discussion questions and prompts. By the sixth grade, students have 
opportunities to create a proposal, conduct Internet research, and develop a digital presentation. 
Under the Additional Teacher Preparation and Notes column of each lesson, there are frequent sug-
gestions to the teacher to use technology to enrich the lesson or activity. Teachers are encouraged to 
integrate available technology throughout the module where they see fit.
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IMPLEMENTATION

A.  SCHEDULING
There are numerous ways in which Chicken Soul for the Soup Hallway Heroes can be seamlessly 
incorporated into the instructional day. The curriculum design lends itself handily to implementation 
during an uninterrupted literacy block.  In addition to the social-emotional skills that are cultivated, 

each lesson has an intentional focus on reading and writing skills with a heavy 
concentration on response to literature and reading comprehension strate-
gies, including text-to-text, text-to-self, and text-to-world connections. 

Given the many time constraints that educators face as they are expected 
to cover rigorous content area standards, Chicken Soup for the Soul Hallway 
Heroes was developed with a flexible, interdisciplinary design and can also be 
well-integrated with social studies, health, and other content areas. All les-
sons are aligned to a broad array of standards across multiple content areas. 

Each grade-level module includes 12 lessons designed for 30-50 minute time 
periods, allowing teachers to limit or extend the duration of the lessons as 
they see fit. 

In some cases, teachers may decide to modify the lesson activities to allow 
for more instructional time or limit the lesson time based on the require-
ments of their daily schedule. 

Keep in mind that these modules were designed to be flexible in 
implementation. Some teachers may deliver one lesson per day or 

per week while others may only have time for one or two lessons per month.

For sixth grade, which may potentially be housed in a middle school setting, another imple-
mentation option would be for the curriculum to be taught during an advisory period.

B.  TEACHER TRAINING
As with all quality professional learning, you may want to ensure that teachers of this program have 
opportunities for ongoing learning. Teachers should share with each other the skills required to 
teach this program, the ideas generated when implementing lessons, the challenges the teacher and 
students faced in a lesson, and successes that occurred during and after a lesson. You may want to 
provide discussion, reflection, and ongoing training opportunities through workshops, discussion 
groups, staff meetings, grade-level or cohort team meetings. 

Chicken Soup for the Soul Hallway Heroes has the greatest opportunity to make an impact in schools 
with administrators who make efforts to integrate the program into professional development expe-
riences for teachers throughout the school year. 

Prior to implementing the Chicken Soup for the Soul Hallway Heroes program, all teachers should be 
encouraged to go through the training module available online at chickensoup.com/hallwayheroes. 
The free orientation video typically only takes 30 minutes. The paid online interactive training typi-
cally takes 2-3 hours, but does not need to be completed all at once, can be done according to the 
teachers’ schedule, and is available for you to track the teachers’ progress. In this training module, 
teachers will gain the necessary background for teaching the program:

• How the unique literacy-based SEL approach addresses bullying prevention 

• How to use the lesson plans

• How to integrate the program into their teaching practice

In addition to the 
social-emotional skills 
that are cultivated, 
each lesson has an 
intentional focus on 
reading and writing 
skills with a heavy con-
centration on response 
to literature and read-
ing comprehension 
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text-to-text, text-to-
self, and text-to-world  
connections.

These modules 
were designed to 
be flexible in  
implementation. 
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• How to modify and adapt the program to the needs of each classroom

• How to create a safe and trusting atmosphere

• How to handle sensitive topics and discussions

• Where to find additional bullying resources

Teacher training is critical to the success of anti-bullying programs. Teachers must be able to identify 
cases of bullying behavior, be fluent in the school’s rules and policies, and be confident in following 
the school policies and procedures when addressing a bullying situation. Teachers must also be fa-
miliar with the social-emotional core competencies that are used throughout the program. These are 
the skills that students will use to address and prevent bullying behaviors themselves, build positive 
peer and adult relationships, and create positive environments around them. 

C.  PARENT INVOLVEMENT
Programs that are most successful in reducing bullying behavior at school have a strong parent com-
ponent. Students with caregivers who talk to them at home about social and academic challenges 
are more successful at school. 

You may wish to make systematic efforts to extend the Chicken Soup for the Soul Hallway Heroes 
program to all parents. For example, it may be beneficial to hold a Chicken Soup for the Soul Hallway 
Heroes parent meeting every month for parents who want to know more about what their child is 
learning in class and want to support the continued use and application of the program’s skills and 
strategies. Regular workshops for parents will allow for the conversation to continue throughout the 
year. 

There are materials online at chickensoup.com/hallwayheroes to help you, teachers, or counselors 
host parent meetings or workshops. These materials help parents learn about the goals of the pro-
gram and consider ways for them to continue the learning process at home. For example, parents 
can read the real-life stories from Chicken Soup for the Soul: Be the Best You Can Be together with 
their children and discuss the challenges characters face and lessons they learn. 

You could also build a team of parents, teachers, other administrators, and students to work togeth-
er to support the program and improve the school climate. Bringing this group together to discuss 
ways to overcome the challenges facing your school could lead to the creation of a schoolwide action 
plan to address school climate challenges.  

It is important to remember that the issue of bullying behavior reaches into homes with parents of 
children who are being bullied and parents of children who have bullied others. The issues of bully-
ing should be presented to parents in such a way that children are not labeled as bullies or victims. 
Parents of both children who have bullied others and of children who are being bullied may have 
difficulty recognizing such behaviors as bullying and may not be aware how they can encourage or 
discourage such behaviors. 

There are many resources available to parents interested in the issue of bullying, social and emotion-
al learning, and improving school climate. Please refer to the resource list attached to the end of this 
guide. 

D.  RESOURCES FOR IMPLEMENTATION

1. COST AND MATERIALS
Lesson activities have been designed using materials already in the classroom. However, if materi-
als are not readily available, all lessons can be modified. In many cases, suggestions for alternative 
materials and activities are included in the lesson plan. A list of materials used in all lessons in the 
module is included in the Teacher Guide.
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3. TIME
Modules can be implemented without requiring additional classroom time. Each module contains 12 
literacy-based lessons, each approximately 30-50 minutes. The strong literacy focus of the program 
makes it ideal to be taught during a class’s existing literacy block. Each teacher should decide when 
and how to integrate the lessons during this block of the day. As mentioned previously, the teacher 
may teach the lessons with more or less frequency depending on scheduling requirements. 

4. PERSONNEL 
You do not need to hire or reassign personnel to implement this program. The results of the program 
will be enhanced if staff time can be reserved for training, ongoing reflection on the program, and 
planning for any schoolwide program initiatives. 
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MODULE DESIGN

A fundamental belief of this curriculum is that social-emotional and anti-bullying skills can be 
learned through literacy development and storytelling. Stories, as discussed earlier, are a powerful 
medium for changing perceptions, behaviors, and attitudes. Furthermore, peer-authored stories 
about overcoming challenges help readers draw inspiration and make positive changes in their own 
lives. Chicken Soup for the Soul continuously receives first person life-changing accounts about kids 
who stood up for themselves or a friend, kids who didn’t commit suicide, kids who got through a 
rough time because of a powerful story. Every student, when given the opportunity, encourage-
ment, resources, and guidance, can acquire the skills and adopt the attitudes necessary to create 
positive self-concepts and interpersonal relationships. 

The modules of Chicken Soup for the Soul Hallway Heroes are designed to give ample opportunities 
for students to acquire these skills through practice. Social-emotional skills are retained, applied, 
and become habitual when they are practiced in real-world scenarios or with role-play and applied 
in students’ real lives.

A. GRADE LEVEL GOALS

First Grade Students avoid bullying behaviors by recognizing their emotions and those 
of others, learning how to make others feel good, and practicing how to 
work well with and empathize with others. Students develop literacy skills 
by relating the characters and events in the story to their lives, applying the 
lessons to their own lives, making inferences, making predictions, and iden-
tifying the beginning, middle, and end of a story. 

Second Grade Students avoid bullying behaviors by problem-solving, recognizing the good 
qualities in others, creating a welcoming atmosphere, setting goals, and 
learning to overcome obstacles. Students develop their literacy skills by 
relating the stories to their own lives, identifying the lesson of each story, 
writing short narratives, and relating the stories to the world around them.

Third Grade Students address bullying behaviors by developing empathy for others and 
practice perspective-taking. Students practice literacy skills by analyzing and 
making inferences about characters, drawing conclusions about the lesson 
of the story, relating the stories to the world around them, and exploring 
creative writing and storytelling. 

Fourth Grade Students address bullying behaviors and develop and practice literacy and 
narrative skills by writing their own Hallway Heroes story and revising the 
story through a structured writing process. Students learn about conflicts, 
needs, and wants; how to talk about what they and others need; and how 
to resolve conflicts with others.

Fifth Grade Students address bullying behavior head-on through scenarios and 
role-playing. Students build self-confidence, show empathy, set goals, and 
discuss overcoming obstacles. Student develop literacy skills by using textual 
evidence to support arguments, analyzing differences between texts, writ-
ing narratives, developing a presentation, and identifying character relation-
ships. 
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Sixth Grade Students address bullying behaviors while focusing on developing ideas for 
service-learning projects that put the skills of the program to work in the 
real world. Students practice literacy skills by developing a research ques-
tion, conducting research and interviews, writing a thesis statement and 
outline for persuasive writing, composing a persuasive letter, and presenting 
a project proposal to the class. 

B.  THE 7E APPROACH TO LESSONS
Chicken Soup for the Soul Hallway Heroes was developed using a modification of the highly suc-
cessful 5E learning cycle and instructional model13. The 5E model uses the following instructional 
elements: engage, explore, explain, elaborate, and evaluate. That model is enhanced by adding two 
additional elements—elicit and extend—to create a 7E model in this program. 

The 7E model ensures that students draw from prior experience and gives ample opportunities for 
students to practice the transfer of knowledge and apply their learning to real-world scenarios. It is 
especially important when teaching social-emotional skills for students to practice new learning in 
multiple contexts, simulations, and real-world scenarios. 

With the following lesson plan model, teachers can be confident that the essential requirements for 
learning social-emotional skills and transferring those skills into practice are included. 

Elicit Purpose: Access and ascertain prior knowledge.

The teacher frames “What do you think” questions to help students draw 
attention to prior understanding and experience. Students may write  
responses to the questions and share their answers with someone sitting 
next to them. Then the class may listen to some of the responses. 

Examples: K (What do students know?) of the KWL Chart, Think-Pair-
Share.

Engage Purpose: Generate enthusiasm and stimulate interest and thinking.

The teacher can surprise students, get students thinking, or raise ques-
tions through compelling demonstrations or presentations. 

Examples: Students relate examples of the topic or concept to their own 
lives. 

13 Bybee, 1997
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Explore Purpose: Provide opportunities to observe, design, interpret, and  
organize.

The teacher can ask questions, suggest approaches, provide feedback, 
and assess understanding. Students may analyze the story, make predic-
tions about what happens next, answer discussion questions from the 
teacher, and participate in cooperative group activities.

Examples: Students participate in an activity that demonstrates the con-
cept being taught. 

Explain Purpose:  Introduce ideas, concepts, and strategies.

The teacher can guide students toward new understanding and provide 
terminology and questions that help students explain their explorations. 
Students are given a name for a concept, strategy, or a relationship.

Examples: Students engage in peer-to-peer activities, oral presentations, 
and their student journals.

Elaborate Purpose:  Provide opportunity to apply knowledge to new domains.

The teacher can introduce new scenarios, new elements, and pose new 
questions in which students practice transfer of knowledge. Students 
apply new concepts to their own lives. 

Examples: Students role-play, create scenarios, apply learning to a new 
context, create performance tasks, and undertake service-learning  
projects.

Evaluate Purpose:  Provide formative and summative assessment opportunities, 
including self-reflection.

The teacher can conduct ongoing assessment of student learning 
throughout all phases. Students have opportunities to self-assess and 
reflect on new learning and how they might apply their new skills in their 
everyday lives. 

Examples: Students write journal entries, engage in class discussions 
during activities, complete exit tickets to summarize new learning at the 
end of a lesson, and write longer personal narratives and reflections to 
apply literacy skills. 
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Extend Purpose:  Provide additional challenges that allow students to apply new 
learning in a similar way as an “extra credit” option.

The teacher provides even more context for the application of knowl-
edge that allows students to take their learning one step further. Stu-
dents practice the transfer of knowledge and apply their learning in a 
new, more challenging context. 

Examples: Students invent new solutions, share work with community 
members, and design learning activities that would help others learn a 
new concept or skill.

Adapted from: Eisenkraft, A. (2003). “Expanding the 5E Model.” The Science Teacher, 70(6).

C.  LITERACY SKILLS
The development of literacy skills is an essential part of Chicken Soup for the Soul Hallway Heroes. 
Students practice their literacy skills while learning social-emotional skills that bring positive out-
comes at school and in their relationships. By reading, analyzing, discussing, and responding to the 
real-life stories in Chicken Soup for the Soul: Be the Best You Can Be, students apply the lessons in 
their lives, develop appreciation for diverse perspectives and backgrounds, and develop empathy 
and compassion toward others. Furthermore, each lesson combines literacy objectives with  
social-emotional objectives to address both sets of skills simultaneously.

Chicken Soup for the Soul Hallway Heroes integrates many common literacy strategies that have 
been proven to support student literacy growth. The real-life stories used in the program allow 
students to read with a purpose, leading to higher levels of student engagement. Teachers introduce 
the skills, objectives, and activities of each lesson by telling the class that they will read a story about 
a character who is facing a particular challenge. The teacher asks students to pay attention as they 
read to learn about how the character changes and develops over time. Throughout the lesson, the 
teacher prompts students with questions and activities that ask them to respond to the narrative 
and to use textual evidence to support their views.

D. JOURNALS
The journals are an integral part of the instructional lesson plans. The Student Journal 
provides an opportunity for students to reflect on the Chicken Soup for the Soul: Be 
the Best You Can Be stories and lesson activities as well as a way for teachers to track 
student progress.

Teachers should present the journal to students as a safe, personal place where they 
can record their thoughts, feelings, and reactions to the stories. In addition, the journal 
is a place for students to write how they are going to apply their learning in their own 
lives. They should also be encouraged to keep their journals throughout the grade lev-
els as a written history of their growth and development throughout their school years.

By having teachers review student journal responses regularly to identify instances of 
bullying or abuse that may be occurring at school or at home such problems can be 
addressed earlier than would otherwise have been possible.  

By having teachers 
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1. TYPES OF JOURNAL PROMPTS
Teachers should encourage students to answer the prompts in-depth, using complete sentences. The 
prompts have been designed to elicit in-depth answers from students by asking open-ended, me-
diative questions, such as “What might be some ways you could be kind to someone in need?” If a 
student is having trouble responding to a prompt in-depth, teachers should reframe the question so 
that the student has a concrete experience to respond to; however, it is important that the student 
not feel as though there is a correct answer. By framing the questions in an open-ended way, stu-
dents feel prepared to give responses that appropriately address the question for them, which may 
be different from what is an appropriate response for other students. 

Each lesson includes a story summary page where students describe the characters, the lessons 
learned from the real-life story, and applications of the lesson to their own lives. In addition, each 
lesson includes a blank page, providing space for the teacher to include additional activities or 
prompts. Also, students can take additional notes or record other thoughts on this page. Teachers 
can pose custom questions to students or even assign additional writing or drawing activities on 
this page. The Student Journal can also be used as a dialogue journal in which the teacher or other 
students can informally question and respond to student writing. 

At the end of each lesson plan, the corresponding journal prompts and activities are listed for teach-
er reference. These prompts and activities are printed sequentially in the Student Journal. 

2. JOURNAL PROMPTS AND SENSITIVE ISSUES
Some of the student journal prompts may elicit responses from students that are personal in nature. 
Teachers should take care when presenting these prompts to the class, reviewing them ahead of 
time to make the appropriate modification for students to whom a sensitive topic may apply (e.g. 
a death in the family, a disability, homelessness, poverty, other difficult situations). These prompts 
have been flagged with a       (red flag) in the teacher lesson plan.  

E. STORIES

1.   READING LEVELS
The stories from Chicken Soup for the Soul: Be the Best You Can Be have been leveled using the 
Flesch-Kincaid Readability Formula. These levels are provided in the scope and sequence found 
in the Teacher Guide for each grade level. Based on the readability level and the reading skills of 
students, teachers can decide whether they want to read the stories to students, have students read 
the stories aloud, or have students read them silently. 

2. CHICKEN SOUP FOR THE SOUL: BE THE BEST YOU CAN BE
Though the real-life stories of the program are drawn from Chicken Soup for the Soul: Be the Best You 
Can Be, the anti-bullying program, Chicken Soup for the Soul Hallway Heroes and Student Journals, 
are not available for public purchase and are only available through Chicken Soup for the Soul. The 
whole book, Chicken Soup for the Soul: Be the Best You Can Be, is provided courtesy of The Boniuk 
Foundation to allow for independent reading.

The stories from the book are organized by theme as they relate to the lesson plans for a particular 
grade level. In other words, the grade level stories are not in sequential order but are organized to 
provide a comprehensive approach to learn the necessary social-emotional skills and literacy skills to 
address bullying.
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F. CHICKEN SOUP FOR THE SOUL’S HIDDEN HEROES
In addition to using Chicken Soup for the Soul: Be the Best You Can Be as the basis for Chicken Soup 
for the Soul Hallway Heroes, the book also inspired many of the scenarios in the segments of the 
Chicken Soup for the Soul weekend program on THE CBS DREAM TEAM…It’s Epic!, Chicken Soup for 
the Soul’s Hidden Heroes. The broadcasts and segments from the show can be used as additional 
tools to reinforce the lessons of this program. Segments can be found on broadcast television, on 
YouTube, and on our website (chickensoup.com/hallwayheroes).

G. HALLWAY HEROES CLASSROOM RESPECT AND PERSONAL PLEDGES
A critical part of this curriculum is for students to make a commitment to 
practicing the skills and behaviors presented in the modules both in the 
classroom and in their personal lives. Students who commit to a goal or 
behavior in writing and sign a pledge have a much higher rate of following 
through on their commitment.14 

At the end of Lesson 1 in each module, students create and sign a Hallway 
Heroes Classroom Respect Pledge that they will follow in order to create a 
positive classroom and school climate where bullying will be less likely to 
occur and respectful interactions more likely to occur. Then students take 
the pledge home for their parents or guardians to sign and return it to the 

teacher. This ensures that parents are aware of the expectations that are being set in the class, but 
more importantly, signing the pledge helps parents support the SEL process that is happening in the 
classroom. 

And finally, at the end of Lesson 12 in each module, students create and sign a Hallway Heroes 
Personal Pledge to commit to applying the lessons learned and the skills and strategies gleaned from 
the stories to their relationships with family and friends, the school, and the community. Students 
list the strategies they will use to create a more positive environment around them. 

The Hallway Heroes Classroom Respect and Personal Pledges also ensure a common set of norms 
for a positive, safe environment that all students contribute to building and maintaining. When a 
norm is broken or before a sensitive topic is discussed as a class, the teacher can refer to the Hallway 
Heroes Classroom Respect Pledge and remind students of the behaviors they agreed to uphold.

H. HALLWAY HEROES CERTIFICATE
At the end of Lesson 12 in each module, teachers are encouraged to award Hallway Heroes cer-
tificates to each student and even to present them during a class award ceremony. The certificate 
recognizes each student’s participation and effort in the Chicken Soup for the Soul Hallway Heroes 
program, as well as his or her development of the skills and qualities essential to addressing and 
preventing bullying and building social-emotional and literacy skills. 

The teacher should individualize each award based on the skills and qualities each student displayed 
or developed during the program. Each certificate has a blank space for the student’s name, as well 
as space for the teacher to write three personalized qualities or skills that the student has demon-
strated over the course of the module. For example, one student may be recognized for compassion, 
kindness, and empathy while another student may be recognized for courage, respect, and  
perseverance. 

The teacher should make an effort to create a special atmosphere to give out awards and may even 
give them out at an end-of-the-year celebration or at a special ceremony that includes parents, 
guardians, peers, and other members of the school and local community. 

The certificates are available to download and print at chickensoup.com/hallwayheroes.

14  Ferguson & Sheldon, 2010
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I. WRITE YOUR OWN HALLWAY HEROES STORY
The stories in Chicken Soup for the Soul: Be the Best You Can Be serve not only as a powerful way for 
students to learn important lessons in life but also to develop their capacities to write and reflect on 
their own lives. One of the many challenges facing young writers is building the capacity to use past 
experiences as resources they can draw upon when responding to new text. This program strength-
ens their confidence to discuss past events, emotions, challenges, goals, and successes with peers in 
written form.

At the end of each module, students begin to develop a personal narrative about a challenge they’ve 
faced in their lives and how they overcame it. Through identification with the characters in the sto-
ries they have read throughout each module, students will begin to see the possibilities for change in 
their own lives through specific goals, emotions, and behaviors. Students are encouraged to develop 
this narrative fully into their own Chicken Soup for the Soul Hallway Heroes Story.

J. EXTEND THE LESSON, SPECIAL PROJECTS
Given the importance and far-reaching impact of Chicken Soup for the Soul Hallway Heroes, you, 
teachers, and other stakeholders are encouraged to carry the lessons learned forward in order to 
affect systemic change and social action. 

1.  SCHOOLWIDE INITIATIVES
For all grade levels, there are multiple opportunities to implement useful exten-
sions of the learning schoolwide. The school’s administrative team could help pro-
mote the skills, strategies, and activities that students experience throughout the 
curriculum. The school could develop a school respect pledge, implement a system 
to acknowledge random acts of kindness, choose a different skill or trait to high-
light each week, and/or celebrate tolerance or diversity in a schoolwide assembly. 
If students recognize that the values of tolerance and acceptance are valued not 
only within their classrooms but also across the school, they will be more likely 
to apply them with consistency and make decisions that positively affect their 
daily interactions inside and outside the classroom. Similarly, the learning could 
be shared with parents in a school or class newsletter to convey the message and 
expectation that students should be practicing these skills and strategies at home. 

Teachers can explore boundless possibilities for lesson extensions, such as having 
students write their own Chicken Soup for the Soul Hallway Heroes story. Other extension activities 
might include the following: writing a play with scenarios that feature examples of empathy, com-
passion, and tolerance; forming a student committee with the goal of promoting positive, anti-bul-
lying behaviors in the school’s hallways, cafeteria, and playground; and starting a poster initiative to 
decorate the school with positive and inspirational messages that encourage kindness, tolerance, 
and respect toward others. The school could also involve community members by inviting business 
people to visit the school to give presentations about the positive qualities and interpersonal skills 
that they look for in their employees.

2.   EXTRA CREDIT
The Teacher Guide advises not to approach evaluation or assessment of student performance as 
they would in other subject areas. Evaluation and measurement of progress through grade giving can 
be detrimental to student engagement, progress, and success in the program. Above all, the need 
to create an environment where students are encouraged to take risks and discuss personal topics is 
critical. 

Given the im-
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That said, you may find it useful to implement a system whereby those stu-
dents who go above and beyond by implementing the lessons in their per-
sonal lives, the school, or their community are rewarded with non-academic 
incentives. In particular, students who undertake a special class or school 
project on their own or show extra initiative when completing the Extend part 
of the lesson can be rewarded using an extra credit system.  

For example, Hallway Heroes cards could be given out schoolwide to students 
that exhibit the skills learned in the program and those cards could be re-
deemed for privileges or responsibilities like more lunch recess, line-leaders, 
or special treats. In addition, teachers could keep track of the extra credit 
given throughout the course of the year and honor students at an end-of-year 
ceremony.  

K. SPECIAL PROJECT: MAKING DECISIONS AND LEARNING HOW  
TO COMMUNICATE

The Teacher Guide encourages teachers to give their class or a particular student a special assign-
ment that encourages students to read, develop their leadership capacities to make decisions, and 
communicate with others through public speaking and writing. The student given this special assign-
ment is required to read either certain additional stories listed in the Teacher Guide (grades 1-3) or 
all the stories in the book not included in the grade-level module (grades 4-6). The student selects 
his or her three favorite stories and writes several paragraphs describing why he or she selected each 
story. The student then selects one story to share in a presentation to the class. The student should 
summarize the story by describing the characters and their character traits, the setting, the plot, the 
outcome, and the lesson learned. The student should also share why he or she selected this story  
to share with the class and describe how the lesson learned in the story can be applied  
to everyone’s lives. The teacher should encourage the student to interact with other students 
and the teacher during the presentation, make confident eye contact with the audience, and use 
multi-media if possible.

L. REPRODUCTION
Stories, student journal entries, and lesson plans may not be reproduced or distributed, but pre- and 
post-assessments, parent letter, and activity sheets may be reproduced, as indicated on those specif-
ic pages in the Teacher Guide. 

M. MEDIA RELEASE
In order for teachers to take or submit any pictures of students or their work, the appropriate media 
consent forms must be signed by students’ parents or legal guardians.
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ASSESSMENT AND ACCOUNTABILITY

Chicken Soup for the Soup Hallway Heroes has a substantial emphasis on social-emotional skills, 
which are often difficult to quantify or measure. The intent of the curriculum is to teach these skills 
within the context of research-based content area applications. Each lesson culminates in students’ 
application of the lesson learned from each real-life story from the Chicken Soup for the Soul: Be the 
Best You Can Be book to possible future experiences. 

Some of the lesson content may address sensitive topics and the ultimate goal is to establish a 
safe place for students, which is characterized by tolerance, acceptance, kindness, and compassion 
toward others. As such, there are really no right or wrong answers. Students have the freedom to ap-
ply interpersonal skills and anti-bullying strategies in a very subjective and individualized way. To that 
end, there are several ways in which students are “assessed” throughout the curriculum.  

A. PRE- AND POST-ASSESSMENTS
Each module comes with a pre- and post-assessment. The pre- and post-assessment contains some 
common, overarching questions for the purpose of establishing baseline information and an indica-
tion of summative progress. Both assessments have unique scenarios that highlight bullying behav-
ior and require students to react to the scenarios by applying appropriate skills and strategies. The 
pre-assessment has a simpler scenario, and the post-assessment has a more complicated scenario 
as students are expected to demonstrate the new knowledge and skills they have learned from a 
module. A four-point rubric, with sample answer responses, is used to evaluate the level of students’ 
learning. 

B.  PROGRESS MONITORING ASSESSMENTS
The purposeful, formative assessments to check for understanding and to monitor ongoing progress 
towards goals, objectives, and standards are embedded into each lesson in the form of the following:

• Higher-order thinking questions and questioning techniques

• Lesson activities with specific and tangible outcomes

• Journal prompts

• Story summary

These measures provide multiple opportunities for teachers to assess students’ progress and to 
inform future instruction. 

Additionally, while it is not the intent of Chicken Soup for the Soul Hallway Heroes to formally assess 
student progress, the program does offer supplemental materials that can be integrated into an 
existing English language arts/reading program. Teachers may use whatever methods and tools they 
normally use to assess student mastery of literacy objectives in an English language arts/reading 
block. For example, if teachers use a particular program or rubric to evaluate student reading fluency 
and comprehension, or their writing and the writing process, they may use that rubric or assessment 
to evaluate the reading and writing activities that students complete in the modules.     

C.  WALKTHROUGH GUIDE
Chicken Soup for the Soul Hallway Heroes asks teachers to coach students toward social and emo-
tional maturity. It’s important to keep in mind that teachers also need support in their own growth. 
School leaders, such as administrators, counselors, and instructional coaches, serve as role models 
for providing the care and support they want to see in classrooms. The time constraints and numer-
ous responsibilities teachers have on a daily basis can make the emotional loads of students a heavy 



26

burden. You can support teachers through coaching that centers on reflection and building strong 
positive relationships in classrooms and throughout their school. Teachers need to see that school 
leadership is heavily invested in the social-emotional learning of students and wants to support it by 
being emotionally available for teachers. These positive relationships serve as the foundation of the 
academic achievement all members of a school are working toward. 

Classroom walkthroughs are opportunities for leadership to participate in the learning students 
are experiencing in the Chicken Soup for the Soul Hallway Heroes curriculum. During these walk-
throughs, observers may see students doing any of the following:

• Reading stories from Chicken Soup for the Soul: Be the Best You Can Be

•  Responding to questions about these stories in small groups, as a whole class, or individual 
writing in the Student Journal

• Role-playing and problem-solving situations that encourage empathy, kindness and tolerance

• Setting personal goals and discussing overcoming obstacles

• Encouraging one another and themselves to build a strong sense of self-confidence

• Participating in learning games or trust-building exercises

• Participating in projects and activities that encourage cooperation among students

During classroom walkthroughs, school leaders are encouraged not only to provide feedback to 
teachers, but also to experience the character-building activities alongside students. Observers can 
then identify ways they can support this knowledge schoolwide.
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School leaders can use the following guide to provide feedback and support during classroom obser-
vations:

CHICKEN SOUP FOR THE SOUL HALLWAY HEROES WALKTHROUGH GUIDE

Teacher name: __________________________________ Date: _____________________ 

Observer name:  _________________________________ Time: _____________________

Grade level:_____________________________________ Lesson: ____________________

During my time in your classroom, I observed the following (check or circle all that apply):

Instruction Student Participation Classroom Climate
Teacher modeling

Use of grouping

Fidelity of implementation

Teacher checking for under-
standing

Timely and relevant feedback 
for students and teacher

Students actively participate

Teacher- and student-led dis-
cussion

Teacher questioning

Students are engaged,  
respectful, on-task, completing 
activities

Display/use of Hallway Heroes 
Classroom Respect Pledge

Teacher-student respect

Safe and positive environment

Students are respectful of one 
another

Sense of community

Notes:

Questions to guide teacher reflection:

CHICKEN SOUP FOR THE SOUL HALLWAY HEROES WALKTHROUGH GUIDE

Teacher name: __________________________________ Date: _____________________ 

Observer name:  _________________________________ Time: _____________________

Grade level:_____________________________________ Lesson: ____________________

During my time in your classroom, I observed the following (check or circle all that apply):

Instruction Student Participation Classroom Climate
Teacher modeling

Use of grouping

Fidelity of implementation

Teacher checking for under-
standing

Timely and relevant feedback 
for students and teacher

Students actively participate

Teacher- and student-led dis-
cussion

Teacher questioning

Students are engaged,  
respectful, on-task, completing 
activities

Display/use of Hallway Heroes 
Classroom Respect Pledge

Teacher-student respect

Safe and positive environment

Students are respectful of one 
another

Sense of community

Notes:

Questions to guide teacher reflection:
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ABOUT

About the Teacher Guide
This guide is a resource and planning document for Chicken Soup for the Soul Hallway Heroes that 
will help teachers prepare their students to live, learn, and work in communities that are increasingly 
diverse. Through the real-life stories and lessons included in this guide, teachers can use this  
program to transform student behavior not only in the classroom, the lunchroom, or even the  
hallways, but also in their homes and communities at large.

The goals of the curriculum, the research basis for the approach taken, the lesson plan method, the 
scope and sequence, suggested best practices for teaching SEL, planning and teaching tools are pro-
vided to give the necessary background for successful implementation of the modules. 

About Chicken Soup for the Soul
Chicken Soup for the Soul, the world’s favorite and most recognized storyteller, publishes the famous 
Chicken Soup for the Soul book series. With over 100 million books sold to date in the U.S. and Can-
ada alone, more than 250 titles, and translations into more than 40 languages, “chicken soup for the 
soul” is one of the world’s best-known phrases and is regularly referenced in pop culture. Today, 22 
years after it first began sharing happiness, inspiration and wellness through its books, this socially 
conscious company continues to publish new titles, but has also evolved beyond the bookstore, as it 
continues “changing the world one story at a time®.” 

About The Boniuk Foundation
The Boniuk Foundation, a nonprofit organization founded by Dr. Milton and Laurie Boniuk, believes 
in the simple principle that all religions, cultures, and ethnicities have a unique contribution to 
share with the world. As the world becomes increasingly interconnected, it is all the more import-
ant for differences among individuals to be celebrated and not feared. The Boniuk Foundation takes 
an innovative approach towards advocating for the values of tolerance, respect, and compassion 
through research-based initiatives, which show promise of creating change. Their mission beckons 
us to believe in a better tomorrow. Through strategic program development and partnerships with 
organizations that share in that belief, they seek to establish a new status quo in which diversity is 
cherished and compassion is valued. The Boniuk Foundation supports the development of innovative 
techniques, geared towards educating young and adult populations, in hopes of producing universal 
tolerance, respect, and compassion among all individuals.

About the Partnership
The Boniuk Foundation is working with Chicken Soup for the Soul to promote tolerance, respect, and 
compassion, inspiring young people and adults to embrace their differences, reject stereotypes, and 
make good choices. Chicken Soup for the Soul Hallway Heroes, a literacy-based anti-bullying pro-
gram, brings these messages to the classroom. This proactive educational program uses stories from 
Chicken Soup for the Soul books to improve literacy while teaching social and emotional learning 
skills to students. The result is that students learn to accept and respect people regardless of race, 
religion, ethnicity, and culture—one story at a time.  A related half-hour weekly TV series, Chick-
en Soup for the Soul’s Hidden Heroes, on THE CBS DREAM TEAM...It’s Epic!, reveals the untapped 
reservoir of good, kindness and compassion in our world and reinforces the messages of this overall 
effort. For more information, visit www.chickensoup.com/hallwayheroes.  

About Resources for Learning
This curriculum was developed by Resources for Learning, LLC (RFL) to address the growing issues of 
bullying behavior and cyberbullying and the need for a literacy-based SEL curriculum. RFL is a leading 
education consulting firm that partners with organizations that provide innovative strategies to 
improve learning opportunities for all students, but especially for those who are traditionally under-
served by K-12 schools. In addition to curriculum development, RFL also creates customized profes-
sional learning programs for educators, performance-based assessments, and multimedia tools for 
education as well as conducts evaluations of school and district programs.   
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RESOURCES LIST

If you would like to learn more about some of the themes of the curriculum, you may wish to check 
out some of these resources. 

Bullying and Cyberbullying Prevention

Anti-Defamation League Bullying and Cyberbullying Education Outreach 
 http://www.adl.org/education-outreach/bullying-cyberbullying/

Cyberbullying Research Center 
 http://cyberbullying.us/resources/educators/

Digizen – Digital Citizenship for Young People 
 http://www.digizen.org

PACER – National Bullying Prevention Center 
 http://pacer.org

Safe and Supportive Schools Technical Assistance Center 
 http://safesupportivelearning.ed.gov

StopBullying.gov 
 http://stopbullying.gov

Upstander Alliance 
 http://www.bullybust.org/upstander

Social and Emotional Learning

Collaborative for Academic, Social, and Emotional Learning 
 https://www.casel.org

Committee for Children. 2015. Social-Emotional Learning: Why It Matters.  
 http://www.cfchildren.org/second-step/social-emotional-learning 

Edutopia. Social and Emotional Learning.  
http://www.edutopia.org/social-emotional-learning

Greater Good: The Science of a Meaningful Life 
 http://greatergood.berkeley.edu

Mindess, M., Chen, M., Brenner. R. 2008. Social-Emotional Learning in the Primary Curriculum. 
National Association for the Education of Young Children. Beyond the Journal, Young Children on 
the Web, November 2008, 1-5. 

The Economic Value of Social and Emotional Learning developed by the Center for Benefit-Cost 
Studies in Education, Teachers College, Columbia University.

http://cbcse.org/wordpress/wp-content/uploads/2015/02/SEL-Revised.pdf
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Literacy

103 Things to Do Before/During/After Reading. Reading Rockets. http://www.readingrockets.org/ 
 article/103-things-do-beforeduringafter-reading 

Browse Interactives: Literature and Language Arts: Grade Levels 3-5. http://www.learner.org/ 
 interactives/?g[]=3-5&d[]=LIT

Colorado State University. The Reading Journal.  
 http://wac.colostate.edu/intro/pop5a.cfm 

Cordi, K., Masturzo, K. (2013). Using Literature and Digital Storytelling to Create a Safe Place to Ad-
dress Bullying. Voices from the Middle, v.20, no. 3, March 2013. http://www.ncte.org/library/ 
 NCTEFiles/Resources/Journals/VM/0203-mar2013/VM0203Using.pdf

International Literacy Association, National Council of Teachers of English. (2015). readwritethink: 
Resources for Grades 5-6.  
 http://www.readwritethink.org/classroom-resources/grade/5-6/ 

National Writing Project. 30 Ideas for Teaching Writing.  
 http://www.nwp.org/cs/public/print/resource/922

Teaching Reading: Classroom Strategies. Reading Rockets. http://www.readingrockets.org/ 
strategies#skill1042 
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